Teacher assessment has been recently considered as a minor issue in Education. Therefore, there is lacks teacherís competency assessment as the basis for the sustainability of teacher profession development. This study was on attempt to describe the model of teacher assessment which had been implemented in Indonesia and its challenges to encourage the development of a sustainable teacher profession. The data was collected through documentation. Moreover, some interviews were conducted about (1) teacher competency test in 2012ñ2014 by 1,611,251 teachers; in 2015 by 2,699,516 teachers, and in 2016 by 427,189 teachers, and (2) teacher development programs as a follow-up of teacher competency tests. The obtained data was analized by descriptive quantitative and qualitative, respectively, on the document study result data and the interviews. The teacher competency test results were used to measure the mastery of pedagogic and professional competence of teachers at all subject matter and all levels of schools in Indonesia. Furthermore, the results are used as the basis for determining teacher quality improvement program in Indonesia continuous training. They are expected to provide best practice information from the implementation of teacher competency mapping done in Indonesia including its follow-up in order to develop the teacherís sustainable profession.
Introduction
Teacher assessment is still a minor issue in educational assessment. Discussion on the assessment recently is dominated by focusing on the assessment of student achievement. In fact, an assessment of the competence and performance of teachers are as important as the teaching task itself (Darling & Hammond, 2010) . Teachers are the key factors that influence the success or failure of the student learning. Besides, being important in the context of classroom learning, teachers also play an important role in social transformation (Okeke & Mtyuda, 2017) . The teacherís central position in student learning must be balanced with sustained teacher quality monitoring.
The teacherís assessment is not only to know the extent to which teachers master the taught material, but also to encourage self-sustained teacher development (Wilkerson & Lang, 2007) . The results of this assessment are also useful for the purposes of decision making in teacher coaching. The resulting program is based only on assumptions and speculative analysis often mismatch and misdirected, which at the end will only result in failure. In contrast, teacher coaching programs that are preceded by competency mapping, which are further analyzed as the basis of the program, are expected to be more effective and efficient.
Internationally, there has been an increasing interest in assessing teacher competence driven by demand for quality assurance and greater recognition of the teaching profession (Roelofs & Sanders, 2007; Vermunt & Verloop, 1999) . Teachers, increasingly, have been accepted as a profession that has a vital position and role in the development of human life as the more awareness of the role of education in human development. Awareness rising on the importance of teacher roles implicates higher demands on teacher quality. The assessment of teacher competencies serves as a way to know how great the quality of teachers.
Various countries, including Indonesia, have conducted teacher competency tests (TCT) as part of the teacher competency mapping process. For a country with a very large number of teachers, such as Indonesia with almost 3 million teachers, performing competency assessments (PCA) and TCT are not easy tasks. The next challenge is not only on the implementation of assessment which is not easy, but also on how to followup the results of the PCA and TCT. In the massive TCT, technical implementation of tests for a large number of teachers, analysis of test results, and the formulation of follow-up test results are complex tasks.
The Government of Indonesia has made a major program in assessing teacher through Teacher Competency Test (TCT). The TCT is conducted to measure the mastery of pedagogic competence and professional teachers. The TCT have been massively implemented since 2012 and continue up to now. In 2014, there are 1,611,725 teachers who have assessed through TCT. Subsequantially, in the year 2015 there is nationwide TCT followed by 2,699,516 teachers in Indonesia.
This study was intended to describe the teacher competency test model that is implemented nationally in Indonesia through TCT along with the results and its followup to develop and implement the teacher competency improvement program. This study reveals on how the competency test model that has been implemented in Indonesia, how the results obtained, and what follow-up of the competency test results in improving the quality of teachers. More specifically, the research questions addressed through this study are given as follow: 1) What are the objectives of the teacher competence test? 2) What are the competencies measured in the teacher competence test? 3) What kind of questions are used for the teacherís competency test? 4) How to implement the teacher competency test? 5) What is the result of teacher competence test? 6) How is the teacher competency test in the context of teacher professional development? 7) What kind of program for follow-up teacher competence test that has been implemented? 8) What is the outcome of the follow-up program in improving teacher competence? The results of this study are expected to provide best practice information on the implementation of teacher competency mapping conducted massively, as well as its follow-up for the development of teacher profession.
Literature Review
The continuing education is not an option but a necessity to address the challenges of growing human needs (Donaldson et al., 2013) . Teachers, as a key component of education, face new challenges and changes that require them to equip themselves with new knowledge and skills (Kabadayi, 2016) . Professionalism of teachers must be run in accordance with the development of science, technology, art, and progress of society and era (Mulyasa, 2013) . Teachers who continue to learn are an essential component for the realization of continuing education as a catalyst to build human civilization in a better direction.
The assessment of teacher performance competency and evaluation should be conducted in a way to improve teacher performance. The assessment of teacher competence is not only to determine the extent to which teachers master the taught material but also encourage self-development of teachers (Wilkerson & Lang, 2007, p. 17ñ18) . Evaluation of teachers tasks can: (1) improve teachersí performance in performing professional duties (improvement function); and (2) ensure teachers to perform better in learning development of students (accountability function) (OECD, 2009) . Without assessment and evaluation on the performance of the task, the teacher will be less motivated in learning and developing. In fact, only from teachers who continue to learn will emerge a generation of learners throughout life who are able to continue to contribute to society and the environment.
The mapping of teacher competence and performance can be conducted in various ways, including: Test, training record, performance observation, portfolio, product, and learner work example (Wilkerson & Lang, 2007) . For mapping teacher competencies in a broad scope, e.g. nationally, tests are a better alternative. Tests can be conducted to capture the picture of teacher competence in large numbers. Standardized tests will provide accurate and accountable assessment results.
The assessment of teacher competencies requires a clear definition of what competencies are assessed to guide evidence collection and assessment (Roelofs & Sanders, 2007) . Although in general people already have perceptions about the meaning of competence, but really competence is a broad and diverse terminology (Vathanophas, 2007) . Experts interpret the competence of teachers in various ways. Teacher competence is an accumulation of capabilities to facilitate learning (Carreker & Boulware, 2015) . Teacher competence refers to performance and rational action to meet certain specifications in the task of education (Mulyasa, 2007) . Teacher competence is a multi-dimensional construct, not only of pedagogical competence but also of professional competence (Baumert & Kunter, 2006) . Teacher competence includes: pedagogical competence, subject-didactic competence, pedagogical-organizational competence and self-reflection competence (Hospesová & Tichá, 2000) , while Redding (Reeding, 2014) and Carreker & Boulware (Carreker & Boulware, 2015) stated that there are four personal competence of teachers, namely: Cognitive competence, metacognitive competence, motivational competence, and emotional / social competence. Many of the scope of these competencies require careful determination of the focus of assessment in assessing teacher competency.
The competency map of the assessment results is needed as the basis for the preparation of teacher quality improvement program that is teacher training program. Training that is designed without accurate data often does not meet the needs (Silberman, 2006) . Many programs are implemented without a clear needs analysis (Goldstein & Ford, 2002: 10) . This then became the cause of much ineffective teacher training.
The competence-based training is currently increasingly popular among educational stakeholders (Acquah et al., 2017) . Competence-based training has been adopted for teachers to improve their competence. The adequacy of teacher participation in training activities is essential for professional development (Zineb et al., 2017) . Through training activities, teacher competencies that have not met the standards can be improved. Teachersí competence test becomes very important in the context of providing data for the preparation and implementation of training programs as per the needs of teacher sustainable development.
Method
This study was a descriptive one aimed to describe the implementation of national teacher assessment by teacher competency test (TCT) in Indonesia and its follow-up in supporting of the sustainability of professional development. This study was conducted in Indonesia in September 2017 until April 2018. The research was conducted on: (1) the implementation of teacher competency test in 2012ñ2014 by 1,611,251 teachers, in 2015 by 2,699,516 teachers, and in 2016 by 427,189 teachers, and (2) the implementation of teacher competency development program and its follow-up teacher competency test conducted by the Indonesian government in 2016. The data of this study were collected through documentation and interview study. The documents reviewed in this study were documents on teacher competence test results and the TCT follow-up teacher competence development program from the Indonesian government through the Directorate of Teachers and Education Personnel of the Ministry of Education and Culture, Republic of Indonesia. Interviews were conducted with teachers from various provinces in Indonesia as participants of teacher competency tests, as well as trainers and national speakers of teacher training. The obtained data is analyzed by descriptive quantitative and qualitative, where quantitative analysis is done on document study result data, meanwhile qualitative analysis is done on interview result data.
Results and Discussion
The national TCT in Indonesia is a program launched by the government in order to ensure that Indonesian teachers are qualified (Ministry of Education and Culture, 2015) . The TCT is implemented with the aims of: (1) obtaining information on teacher competency figure, especially pedagogic and professional competence in accordance with predetermined standard; (2) obtaining a teacher competency map that will be considered in determining the type of teacher education and training; and (3) assessing the performance of teachers and be considered for policy formulation to give appreciation and appreciation to teachers.
The TCT in Indonesia is not just a project that is implemented without reason and a strong base of thought. The TCT is born as a result of contemplation and long thinking taps the journey of Indonesian nation in managing education. The experience and achievement of the quality of education in Indonesia until now has not been full of encouragement, thus encouraging the government to issue various policies to improve education. The TCT is an instrument in an effort to improve the quality of teachers in Indonesia.
The TCT is conducted to measure basic competence on subject matter and pedagogy in content domain (Ministry of Education and Culture, 2015) . The basis for the prepar- (Table 1) . The competence of the field of study is tested according to the field of study of each teacher. The pedagogical competence tested is the integration of the pedagogic concept into the learning process of the field of study in the classroom. -Develop a curriculum related to the subjects taught.
-Organize educational learning.
-Utilizing information and communication technology for the benefit of learning. -Facilitate the development of potential learners to actualize various potentials.
-Communicate effectively, empathically, and well mannered with learners.
-Conduct assessment and evaluation of learning processes and outcomes.
-Utilizing assessment and evaluation results for learning purposes.
-Reflective take action to improve the quality of learning Professional -Mastering the knowledge materials, structures, concepts and mindsets of Competency knowledge that support the subjects / skill sets are taught. -Master the standard of competence and basic competence of subjects / skill packages that are taught. -Develop creatively taught learning materials.
-Develop professionally in a sustained way by doing reflective actions.
-Utilizing information and communication technology to communicate and develop themselves.
The competence of the teachers above is breakdown into indicators of achievement of competence (GPA). Based on this GPA the further items about the TCT are prepared. The TCT was in the form of multiple choices of 4 options amounted to 60ñ100 items worked on for 120 minutes. The TCT is implemented using two systems i.e. online system and offline system. The online system is implemented on an affordable area of the internet network, and has a room that contains computer lab devices, and is connected within an intranet network. Offline or manual systems are implemented in areas not covered by the internet network, and do not have rooms containing computer labs, and are not connected in the internet (Ministry of Education and Culture, 2015) . Of the two systems, most of the TCT implementation uses an online system. Offline systems are implemented in a limited area only in areas that are really difficult to implement online.
The TCT becomes one instrument of continuous professional development (CPD) of the teacher in Indonesia (Ministry of Education and Culture, 2016) . The CPD of the teacher in Indonesia is the development of teacher competencies that are carried out in accordance with the needs, gradually, sustained, to improve the professionalism of teachers. The CPD of the teacher is part of various efforts to improve the competence of teachers, includes: planning activities starting from the results of self-evaluation, TCT, and PCA by the Principal and/or school assessment team on the implementation of learning in classroom and other tasks (Ministry of Education and Culture, 2016). Figure 1 shows that TCT is a key component in teacher career development. The TCT is part of teacher development that is to identify teacherís competency profile, as a basis for guidance and self-development of teachers. The teacher career development process is conducted simultaneously and sustained, whose level of achievement is identified through TCT again. The new results of the TCT are then used as the basis for further guidance and teacher development.
The TCT is implemented nationally in 2014 and 2015. Until 2014 the number of teachers who have followed the TCT is as many as 1,611,725 people. The analysis on TCT results shows a portrait concerning the competence of teachers nationally as shown in Table 2 . The average of TCT score (2012ñ2014), which is 46.55 as shown in Figure 2 . The results of TCT until 2014 became the basis for determining the target of teacher competency improvement by National Development Planning Agency in 2015ñ2019. The agency targeted from 2015 to 2019 a gradual increasing in teacher competence, as shown in the following Table 3 . From Table 3 above, the target of teacher competency score is measured by TCT. The results of the TCT are, then, used to determine the participation of teachers in the program of competence improvement that has been prepared by the government, so that cyclic is expected to occur the flow of mapping and improvement of competence simultaneously and sustained. The following up of the National Development Planning Agency program / target, the Indonesian Ministry of Education through the Directorate of Teachers and Education Personnel in 2015 implemented a TCT training program, the Post-TCT Training Program. It is one of the program that is expected to encourage the improvement of teacher competence.
Furthermore, by 2015 the government implemented TCT for almost all teachers in Indonesia. A total of 2,699,516 teachers, including kindergarten, elementary, junior high school, junior high school, and vocational high school teachers have attended TCT in 2015, with details as listed in the following Table 4 . The result of TCT in 2015 shows the national average is 56.69. It exceeds the target of achieving the national average value of 2015 set in Ministry of Education and Culture strategic plan, which is 55. Meanwhile, from the aspect of competence, the average achievement of the pedagogy competency 52.37, and average achievement of the professional competence score 58.55 (Ministry of Education and Culture, 2016). In more detail, the 2015 TCT results are presented in Table 5 . The results of the TCT are, then, processed based on various aspects, by region, school level, subject, age and gender of teachers, and others as needed. These processed data are, then, used to formulate policies for the development and development of teacher competence, both at the national and regional levels. The results of TCT can be used as the basis for developing teacher quality improvement program at school level, even individually by each teacher.
Based on the results of the TCT, each teacher receives a competency map that is mastered in the form of a report book of each teacher. The teacher report book presents the achievement data of each teacher of TCT result as stated in 10 Groups of Competency (GC) i.e. GC-A, GC-B, GC-C, GC-D, GC-E, GC-F, GC-G, GC-H, GC-I, and GC-J.
Each GC contains a set of pedagogical competencies and professional competencies. The contents of pedagogical and professional competencies in the teacher report book vary for each different subject. Hence, this is tailored to the teacherís competency demands based on the subjects taught. The individual teacher report book is presented graphically, an example of a teacher report book is shown in the following Figure 3 .
Figure 3. Examples of teacher report books on mathematics subjects
The teacher report book is presented in red and black. The red color indicates that in the competence group the teacher has not reached the minimum standard of competence that the teacher must master. The black color indicates that in the competence group the teacher has reached the established competency. Minimum standards used as teacher completion limits are set nationally for each year according to the competency targets established during the current year: 2015 standards 5.5, 2016 standards 6.5, 2017 standards 7.0, 2018 standards 7.5, and 2019 standard 8.0. This means, for example, that by 2017 the attainment of teacher competence in a competence group of 67, then the report book on the competence group is red. In other competence groups, for example, the teacher obtained 81, and then the report book on the competence group is black. Further teacher report books serve as the basis for providing follow-up programs for individual teachers to improve the teacherís competence.
From the interviews, the feedback is very positive. The results of the TCT in the form of reports given to each teacher are considered to have significance for the teacher. Based on the acknowledgment of several teachers of interview respondents of this study who said that the report on the results of TCT in the form of individual reports of teachers remind teachers about the level of mastery of competencies controlled by the teacher. Based on these reports the teacher knows which competencies are by default met by and which do not meet the standards. It is as said one respondent named Karim as follow: In 2016, the government launched a follow-up policy on TCT results through the Learnersí Teacher Competency Enhancement Program (LTCEP) (Figure 4) . The LTCEP is a learning activity for teachers through training in order to improve the ability and competence of teachers in performing professional duties. The upgrades include activities aimed at improving and growing abilities, attitude, and skills (Ministry of Education and Culture, 2016) . From this activity is expected to produce a change of behavior of teacher which is real change of behavior have an impact on improving teacher performance in learning process in classroom. The LTCEP is developed based on teacher competency standards before being used as a basis for the preparation of TCT questions. This is in line with the purpose of the learnersí teacher program which is oriented as a follow-up of TCT results. Based on the Competency Achievement Indicator (GPA) in Standard of Teacher Competency (STC), a teacher competency map is developed which is divided into 10 competency groups. Furthermore, from 10 groups of competencies, a module of learnersí teacher competency improvement is developed for each group of competencies. These modules will furthermore be used learning materials for teachers who have not yet achieved competence in the appropriate competence groups. The LTCEP is conducted through three modes i.e. the Facial Face, Online, and Combination of both.
TCT has been done by the government has succeeded in showing the level of mastery of teacher competence which during this time teachers never know how the level of control of competence. During this time when learner learning outcomes are less satisfactory then the focus of attention of the teacher

1) Face-to-face Mode
The face-to-face mode is for teachers who need a more intensive upgrading of competencies by studying 8ñ10 modules. In addition, to provide learning options for teachers who do not have enough choice due to various limitations, so it is not possible to follow other learning mode, for example due to geographical reasons, the lack of / lack of electricity and internet network, the availability of budget, information technology literacy and communication, as well as other rational reasons.
2) Online mode
Online mode is for teachers who need to improve their competence by studying 3ñ 5 modules. Online mode can be implemented by preparing a learning system that independently provide instruction and learning services to the participants without directly involving the teacher in the process of organizing. The instructional system includes the registration process, the implementation of learning, the final test, and the determination of the passing of the participants and the issuance of certificates. In some cases, the involvement of a capability is still required, e.g. in checking and assessing tasks that the system cannot yet implement, or to assist the participants in case of difficulties that the system has not been able to address.
3) Combination
Combination mode is intended for teachers who require increased competence by studying 6ñ7 modules. Combination mode online is a mode that combines face to face with online. Facilitators on the one hand can be represented by a learning system consisting of firmware, brain-ware, and software; and participants on the other hand carry out the instructions given by the system, start registration, implementation of learning, up to evaluation. The involvement of mentors can be done in 2 (two) ways: (1) meet face to face with the participants; or (2) face to face virtually, either through video, audio, or text. If there are obstacles, then the 3 modes are not possible, teachers still have to improve their competence by doing self-learning. From the interviews, the feedback is very positive. The above TCT results-based training is considered as an appropriate strategy. This is revealed by the results of interviews with national speakers of training as follow:
Training conducted in accordance with the need for teacher competency improvement, based on the results of TCT, can run more effectively, than in general training, conducted without an accurate basis. Teachers with conditions have not mastered the same competence, and then given the same training in accordance with the competence that still not meet the standard, make it easier also in the implementation of the lesson during the training.
Competencies that are taught are also more focused on certain competencies that seem to be lacking (Purnomo, National Trainer, interview: April 16, 2018) .
Training by offline and online modules is an appropriate training strategy, especially for large targets and diversity of teacher abilities. This is stated by one respondent of this study, named Khikmawati, as follows. Table 6 .
Module-based training is a training
The distribution of TCT values for each level is shown in Table 7 . The results of the program learnersí teacher in 2016 then followed through the program continued in 2017. Currently the results of the program in 2017 are still being analyzed, as well as the preparation of the program continued in 2018. Sustained expected government targets that the year 2019 average Indonesian teacher competence to reach 8.0 can be achieved.
Implications
Discussion on the assessment of education is mostly done on the assessment of learning outcomes, while the assessment on the competence of teachers is still rarely done and discussed. This is noteworthy, because assessment of teachers is also important as part of their performance evaluation (OECD, 2009 ). Emphasis on competency-based training also increases the need for teacher competency assessments (Roelofs & Sanders, 2007, p. 124) . The results of this assessment are also useful for the purposes of decision making in teacher coaching. Accountability in the teaching profession can also be obtained through assessments of teacher competence.
The effectiveness measurement of teacher performance is as important as the development of the teacher itself (Darling & Hammond, 2010, p. 12) . Therefore, the perspective on the teacher should not be focused only on the learning achievement of learners, but also on mastering the competence by teachers. Not only students who need to be assessed learning outcomes, teachers also need to be measured mastery of the competencies that their provision of teaching in the classroom. If the competence of teachers is low, then the teacher may confront difficulty to provide educational services to students. If the results of the assessment show that students have not been able to master the competencies taught by the teacher, then the teacher performs certain steps to improve the studentís competence. Similarly, if the results of the assessment indicate that the mastery of their competence is low, it is necessary to improve the quality of teachers.
The policy to encourage teachers to become learners is a strategic step to encourage teachers to develop self-employment in a sustained manner. The development of sustained proficiency for each teacher demands the commitment of each teacher (Brine, 2005) . The learnersí teacher program, which in essence encourages teachers to raise awareness and commitment to continue learning, becomes an appropriate vehicle for sustained teacher self-development. Learnersí teacher is a teacher who is committed to continuing to study as long as she devotes herself to education. Therefore, when a teacher decides to quit or does not want to learn, then at that time he stops being a teacher or educator.
The mapping teacher competence is important because teachers are one of the most dominant factors affecting the success of education. Hattie (2013, p. 3) shows that teachers are a dominant factor affecting student achievement. Teachers contribute 30% influence on student achievement and the rest student contributes 50%, home contributes 5ñ10%, school contributes 5ñ10%, peer effects contributes 5ñ10%, and principal contributes less than 5% as described in Figure 5 . Figure 5 . Percentage of achievement variance students (Hatie, 2003) This is in accordance with the opinion (Cobb & Hodge, 2002) which states that teachers are the most important source for developing a studentís mathematical identity. They influence the ways in which studentsí think of themselves in the classroom (Anthony and Walshaw, 2009; Walshaw, 2004) . Therefore, the success of learning mathematics school can be determined by the quality of mathematics teachers, both in terms of mastery of mathematical materials and teaching methods. How much the influence percentage of teachers on student achievement as seen in the Figure 6 above shows that programs that encourage teacher quality improvement should be considered as a serious concern. Accurate data is needed as a basis for the preparation of teacher quality improvement program so that the teacher really get the program service as needed. What competencies need to be improved from the teacher should be well identified, in which the low level of competency is the focus of teacher development. After implementing the TCT, the Indonesian government launched a teacher competency development program through the Learner Teacher Training Program in 2016. The follow-up of TCT through the learnersí teacher program implemented in the form of training is the right policy in improving teacher competence. The process of realizing a professional teacher can be done through training (Iswari, 2019, p. 111) . Training is important for teachers in schools as a tool for professional development and to improve the knowledge and quality of teaching and learning for sustained education (Kabadayi, 2016, p. 12). Research Kunartinah and Sukoco (2010: 83) resulted in the finding that education and training have a positive and significant impact on competence. The research of Hasanah (2010: 85) show that the influence of teacher education and teacher training on teacher performance (X1 on Y) is 33%, while work climate factor on teacher performance (X2 on Y) is 67%. Simultaneously the educational factors and teacher leadership training with work climate (X1 and X2 on Y) is 57%. The results of this study show how great the contribution of training is in supporting the improvement of teacher performance. The Teachersí Training Programs Learners are designed to be TCT-based outcomes and implemented as a followup to improving under-standard teacher competencies. Through the training is expected to produce teachers of learners, namely teachers who continue to learn and develop (upgrade) themselves at anytime and anywhere. The TCT follow-up policy, in improving teacher competence through training, is a very appropriate policy, in the context of accurate teacher-based development and development. In accordance with Silvermanís statement (2006: 21), many teacher training programs are not effective; this is because the training does not match the needs of teachers. After completion of the training, many teachers do not apply the results of the training, because the material learned in the training does not match the material needed for performance improvement.
Home
Principal
Teacher Learnersí training focused on improving competencies in the still low is the right strategy. Training is not carried out equally for all teachers, but every teacher gets training according to the needs of which competence is still low. Suppose the teacher is still low mastery of his competence in the group of competence (CG) B as can be seen Figure 3 , then the teacher is trained with the focus of training on improving the competence B. Similarly, teachers who are still low in CG F, the training followed by the teacher is a training that is focused on increasing the competence of GC F. Thus, the training that teachers participate becomes more targeted than the teacher should attend training that includes all competencies. The policy to encourage teachers to become learners is a strategic step to encourage teachers to develop self-employment in a sustained manner. The development of sustained professionals can encourage teachers to undertake lifelong learning, so that teachers can play the role of mentor responsible for sustained education (Wen & Wu, 2015) . The development of sustained proficiency for each teacher demands the commitment of each teacher (Brine, 2005) . The learnersí teacher program, which in essence encourages teachers to raise awareness and commitment to continue learning, becomes an appropriate vehicle for sustained teacher self-development. Learnersí teacher is a teacher who is committed to continuing to study as long as she devotes herself to education. Therefore, when a teacher decides to quit or does not want to learn, then at that time he stops being a teacher.
The teacher training with an enormous number of targets, such as in Indonesia with teachers to millions, is not a simple task. Complexity increases with Indonesiaís vast geographical conditions, spread over thousands of islands. It needs a specific strategy in formulating the training model and also in the implementation of the training itself. If not careful, not only will the training be ineffective, but also risk the need for enormous training funds. Therefore, a module-based training strategy implemented in various modes (online, face-to-face, and face-to-face-online integration) is an excellent training strategy. Most of the teacher trainings have only been done face-to-face, while online teacher training is relatively rare. Teachers training with very large and geographically scattered goals in different areas are difficult to rely solely on face-to-face training. In addition to the large costs, online training also requires a lot of effort in the implementation. Online and face-to-face online trainings are the right solutions for the condition. Web-based online training model provides convenience for customers who have limited time and difficult to reach the training location (Prasetyo & Gintoro, 2010) . The ICTs can empower and help facilitate greater access to the development of sustained education for marginalized people (Makrakis & Kostoulas, 2012, p. 9) . Thus, the training of learnersí teachers who also use the online way can cover how much the number of target teachers scattered throughout the territory of Indonesia.
The education for sustained development does not merely concentrate on providing knowledge, but also seeking solutions to everyday life situations (Briede, 2016, p. 34) . This requires teachers to increase capacity in taking responsibility for strategic roles in the classroom. The continuing teacher, who continues to improve self-competence, becomes an important instrument for conducting learning in a quality classroom. Learning in this well-executed classroom will be the best vehicle for every student in improving the learning level. At the end, a new generation of more knowledgeable scientists will encourage better human life. The teacher faces new challenges and changes in education and is important for teachers to equip themselves with new knowledge and skills (Kabadayi, 2016: 12) . Teachers are required to continue learning as well, because the teacherís role continues to grow, not only transmitting knowledge to the students, but also inspiring and guiding students as a learner (Bell, 2016, p. 52) . Their role is to inspire and guide their students as learners. Education is not about filling a bucket but about lighting a fire. The awareness rising on the important role of teachers has implications for the higher demands on teacher quality. The use of teacher competency test results for the basic development of the teacherís competence improvement program is a major breakthrough in the development and development of the teacher profession. During this time many teacher quality improvement programs implemented are based only on qualitative and speculative analysis of decision makers without being based on accurate data. Non-data-based teacher training programs are vulnerable to program nonconformity with real needs, so that programs implemented cannot deliver optimal results.
Conclusion
The teacher competence test in Indonesia is conducted on teachers throughout Indonesia, on all subjects, at all levels of schools, as a vehicle to obtain teacher competency map data. The tests are conducted online and offline using multiple choice tests, which are used to measure pedagogical and professional competence, according to teacher competency standards, which the government has set. The teacher competency test is an important breakthrough in: 1) mapping teacher competence with wide scope (nationally), and 2) utilization as the basis for determining teacher professional development program. The test result provides teacher competency profile, both nationally, regionally, and individual teacher, serve as the basis for preparation of teacher competency improvement program. Programs of teacher professional development which conducted based on the valid data is effective to encourage the Sustainable Profession Development. The Learnersí Teacher Competency Enhancement Program (LTCEP), in addition to improving the competence of teachers based on low competence on the competence profile of the competency test results that have been done, can also encourage teachers to be someone who continues to learn. A learnersí teacher is a prerequisite for the realization of a sustained educational system. Learnersí teacher continues to update the competencies according to the needs and development of science, so that students can facilitate creatively and be able to inspire every student to become a lifelong learner. The new generation generated by learnersí teachers is a sustained generation of sustained human development buffers.
